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Mannheim Elementary School

Mission Statement


Each and every staff member of Mannheim Elementary School believes that all students can learn.  Our purpose is to educate students to be successful and responsible citizens in a global society.  We encourage all members of the military and host nation community to participate in our quest for creating citizens who are successful and responsible.  We inspire and challenge our students to:

R- Respect human differences

E- Explore other cultures

S- Seek positive life-long learning

P- Pursue excellence

E- Experience ideas and opinions of others

C- Contribute to a changing society

T- Think and solve problems creatively

Introduction

Mannheim Elementary School provides educational programs for a wide range of students from ages 3 (Preschool Services for Children with Disabilities/PSCD) -Grade 5.  There are about 900 students in the school and 130 staff members. As a Level 3 school, Mannheim Elementary provides a wide range of services for children with all abilities.  We have general education classes for students starting at the age of 4 through grade 5.  These include Sure Start, kindergarten, multi-age classrooms, Spanish immersion classrooms, German immersion classrooms, and traditional education classrooms.  

All students participate in large group specials, to include: art, music, P.E. and host nations.  Additional programs available for enhancement of the curriculum is; computer labs, co-teaching educational technologist, information center access, classes offered by the nurse, and co-teaching with the informational specialist.  Counseling sessions and school psychologist services are also available to our students on an as needed basis.

Programs for our students considered “at-risk” are compensatory education, Reading Recovery, Read 180, language arts reading specialists (LARS), and ESL. 

MES also provides gifted education services to those students who qualify for the enrichment program.

As a Level 3 school, MES offers a wide variety of services to meet each student’s unique needs.   PSCD provides traditional and extended day services to include transitional classroom experiences.  Mild to moderate learning impaired specialists provide both inclusive and pullout services.  The moderate to severe learning impaired specialists offers inclusion, pullout and life skills programs.  The speech and language pathologists, behavior specialist, vision impaired specialist, hearing impaired specialist, occupational therapists, and physical therapists provide additional services.  There are three special education assessors to assist with all of the special education needs. In addition we have a Student Support Team (SST) to include our three administrators, three counselors, psychologist, nurse, and parents that meet once a week to develop learning and behavioral plans for students who do not qualify for special education. 

Unique Local Insights

Data Collection Instruments

We selected the following instruments to collect data regarding Unique Local Insights:

· Attendance Statement

· Educator Survey

· Student Survey

· Parent Survey

Analysis of Data
Attendance Statement

Attendance at MES has been affected by wartime deployments.  During school year 05-06, 47% of our military population was deployed. This caused extended student absences, due to two weeks of leave prior to deployment, two weeks of leave during deployment, and four weeks of leave after deployment. A student may have missed a total of eight weeks in one school year. In addition being overseas students, who go on emergency leave miss more time than stateside students due to travel time. Overall, this issue is being addressed by MES by utilizing the district attendance program and the hiring of a staff member to track attendance to determine the effect of extended school absences. On a smaller scale, attendance is a concern for students of German descent. These students miss additional days due to German Holidays. This, too, will be tracked through the attendance clerk. 
Parent Survey


An online parent survey was offered to all parents of Mannheim Elementary School students in the spring of School Year 2004-2005.  The school offered the parents access to the survey through the school’s technology labs.  Only 53 (6%) parents took the online survey.  The survey asked questions in these areas:

· Overall Educational Issues

· Partnerships with Parents/Community

· Assessment

· Technology
· Student Supports
The survey indicated that the majority (53%) of parents responding believe Mannheim Elementary School effectively welcomes students into the school.  Parents found the use of school newsletters and school visits by parents are effective communication tools used at Mannheim Elementary School.  The majority of parents believe that the use of computer technology has improved instruction in the school.  The majority of parents also believe that Mannheim Elementary School provides a balanced education in which the basics are only one factor.  Forty-three percent of the parents said they would give our school the grade of an A or B.  Forty-nine percent of the parents gave our school the grade of an A or B on our goal of having all students meet or exceed challenging standards.  While there was no conclusive evidence of problems at our school, 26% percent of the parents identified the largest problems at our school were a lack of attention to/understanding of students by teachers and a need for more teachers/not enough help.

Elementary Student Survey

An online student survey was offered to all 4th and 5th grade students of Mannheim Elementary School in the spring of School Year 2004-2005.  The school offered the students access to the survey through the school’s technology labs. Two hindered thirty-nine (88%) students took the online survey.  The survey asked questions in the areas:

· Overall Educational Issues

· Expectations of Students

· Assessment

· Technology
· Student Supports
The survey indicated that the majority (83%) of students believe Mannheim Elementary School effectively welcomes students into the school.  The majority of students believe that the use of computer technology helps teachers teach better.  The majority of students believe that the student has the greatest effect on the student’s level of achievement.  The majority of students also believe that Mannheim Elementary School provides a balanced education in which the basics are only one factor.  Seventy-eight percent of the students said they would give our school the grade of an A or B.    There was no conclusive evidence of problems at our school.  Thirty-seven percent of the students identified the largest problem at our school was fighting/violence/gangs.  Thirty-six percent of the students identified a poor lunch program as the 2nd largest problem.  Forty-six percent of students stated that class work and homework should be used instead of test scores to judge the school’s success. Fifty-nine percent of the students said that homework was very helpful.

Educator Survey

An online educator survey was offered to all educators (teachers and para professionals) of Mannheim Elementary School in the spring of School Year 2004-2005.  The school offered the teachers access to the survey through the school’s technology labs. All educators at MES (100%) took the online survey.  The survey asked questions in these areas:

· Overall Educational Issues

· Partnerships with Parents/Community

· Assessment

· Technology
· Student Supports

· Professional Development

The survey indicated that the majority (92%) of educators believe Mannheim Elementary School effectively welcomes students into the school.  Educators found the use of school newsletters, school open houses, and school visits by parents are effective communication tools used at Mannheim Elementary School.  The majority of educators believe that the use of computer technology has improved instruction in the school.  The majority of educators also believe that Mannheim Elementary School provides a balanced education in which the basics are only one factor. Eighty-one percent of the educators said they would give our school the grade of an A or B.  Sixty-five percent of the educators identified the largest problem at our school was a lack of parental support/interest in their child’s education. The majority of educators believe that the student’s parents have the greatest effect on the student’s level of achievement. Fifty-four percent of teachers believe that all students have the ability to reach a high level of learning.  Fifty-one percent of educator’s believe too much emphasis is placed on achievement testing while 44% believe it is the right amount. Thirty-seven percent of teachers believe professional development opportunities in using powerful instructional strategies/practices would provide them with the most professional growth. Twenty-eight percent said that integrating technology into instructional practices would provide them with the most professional growth.
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Implications for Action and Task List

Once the staff analyzed the teacher, student, and parent survey data, MES administration realized that there needed to be better communication about student achievement between the school and home.  In 2005, the administration set up an agreement with the post command that allowed the sponsor to take family time to attend parent/teacher conferences.  Once this plan was in place most of the teachers felt that the parents were more informed and the academic performance of each student was better communicated.  This communication has had a positive impact on student achievement and behavior.  Students felt that fighting/violence was an issue in our school. The Social Skills/Discipline Committee focused on high student achievement and a safe environment conducive to learning.  

· In 2005, administration set up an agreement with the post command that allowed the sponsor to take family time to attend parent/teacher conferences.
· In 2005, each teacher was given the technology standards and received training on implementing and using the standards.
· In 2005, the discipline policy was included in both the faculty and student/parent handbooks.
· During the New Parent Orientation, parents are informed how they can best help their children be successful students and a social skills PowerPoint presentation is shown.
· At the onset of the school year 2005-2006, the staff watched and discussed the social skills PowerPoint presentation and is given an introduction to the social skills program.  Specific skills activities are given to the teachers.
· Care, Share, Always Be Fair, a recognition program for the students and faculty to recognize acts of kindness, was implemented in the School Year 2005-2006.
Existing School Data: Student Data

Data Collection Instruments
We selected the following instruments to collect data regarding Student Data:

TerraNova Test Data

Scholastic Reading Inventory (SRI)

Developmental Reading Assessment (DRA)

Analysis of Data
The analysis of data is found at the end of each graphed subject area and table.

MES Communication Arts Data Analysis

Reading by Gender
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	Total
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MES Communication Arts Data Analysis

Reading by Gender-Continued
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	Female
	Male
	Total

	Average Performance Levels
	3.0
	2.7
	2.83


Trends:

· Standard deviation remains the same across all three years for females and males: F-‘03 (2.8), ‘04 (2.7), ‘05 (3.0); M-‘03 (2.5), ‘04 (2.4), ‘05 (2.7).

· There is not a significant difference between female and male scores: ‘03-.3 points difference, ‘04-.3 points difference and ‘05-.3 points difference.

MES Communication Arts Data Analysis

Reading by Race
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	2.5
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	American Indian
	Asian
	Black
	Decline
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	Multi
	White
	Total

	Average Performance 
Levels
	2.8
	2.3
	2.4
	
	2.5
	2.9
	2.6
	2.56


MES Communication Arts Data Analysis

Reading by Race-Continued
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	American Indian
	Asian
	Black
	Decline
	Hispanic
	Multi
	White
	Total

	Average Performance 
Levels
	
	3.1
	2.7
	
	
	3.1
	2.8
	2.83


Trends:

· Identified African American students are the lowest across the three years:  ‘03-2.5, ‘04-2.4, and ‘05-2.7.

· Identified Multi-ethnic students are the highest across the three years: ‘03-2.8, ‘04-2.9, and ‘05-3.1.

· Gap between African American students and white students is not significant:’ 03-AA 2.5, w-2.8 difference -.3; ‘04-AA 2.4, w-2.6 difference -.2; ‘05-AA 2.7, w-3.1 difference -.4.
MES Communications Arts Data Analysis

Writing by Gender
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MES Communications Arts Data Analysis

Writing by Gender
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	Female
	Male
	Total

	Average Performance

Levels
	2.6
	2.5
	2.54


Trends:

· Standard deviation remains the same across all three years for females and males: F-‘03 (2.8), ‘04 (2.6), ‘05 (2.6); M-‘03 (2.4), ‘04 (2.3), ‘05 (2.5).

· There is not a significant difference between female and male scores: ‘03-.4 points difference, ‘04-.3 points difference and ‘05-.1 points difference.

MES Communication Arts Data Analysis

Writing by Race
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MES Communication Arts Data Analysis

Writing by Race
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	American Indian
	Asian
	Black
	Decline
	Hispanic
	Multi
	White
	Total

	Average Performance

Levels
	2.6
	
	2.4
	
	
	2.7
	2.6
	2.47


Trends:

· Identified African American students are the lowest across the three years:  ‘03-2.4, ‘04-2.4, and ‘05-2.4.

· Identified Asian students are the highest in year: ‘03-3.5.

· Gap between African American students and white students is not significant: ‘03-AA 2.4, w-2.7 difference -.3; ‘04-AA 2.4, w-2.4 difference -.0; ‘05-AA 24, w-2.6 difference -.2.

MES TerraNova Data Analysis

Language Arts by Grade
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	Grade 3
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	Median National 

%ile
	51
	55
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	Grade 3
	Grade 4
	Grade 5
	Total
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%ile
	54
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MES TerraNova Data Analysis

Language Arts by Grade-Continued
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	Grade 3
	Grade 4
	Grade 5
	Total

	Median National

%ile
	57
	55
	58.5
	57


Trends:  

· Grades 3rd and 4th all years within standard deviation: 3rd-‘03 (51%ile pts), ‘04 (54%ile pts) and ‘05 (57%ile pts); and 4th –‘03 (55%ile pts), ‘04 (56%ile pts) and ‘05 (55%ile pts).

· Grade 5th significant decrease in school year ‘05 compared to other two school years: 5th ‘03-(64%ile pts), ‘04-(67%ile pts) increase in +3%ile pts; 05-(58.5%ile pts) decrease in –8%ile points.

MES-TerraNova Data Analysis

Language Arts by Race
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	American Indian
	Asian
	Black
	Decline
	Hispanic
	Multi
	White
	Total

	Median National %ile
	32
	72
	52
	42
	73
	61
	59
	57
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	American Indian
	Asian
	Black
	Decline
	Hispanic
	Multi
	White
	Total

	Median National %ile
	72
	63
	51
	
	70
	57
	63
	58


MES-TerraNova Data Analysis

Language Arts by Race-Continue
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	American Indian
	Asian
	Black
	Decline
	Hispanic
	Multi
	White
	Total

	Median National %ile
	54
	51
	54
	
	63
	58
	60
	57


Trends:

· The gap between white students and African American students was 7%ile points in 04, 12%ile points in 05, and 6%ile points in 06.  All percentile points above 4 were and are relevant.

· The gap between Hispanic students and African American students was greater than the gap between white students and African American (note:  most Hispanic students mark their data sheet as white because they are confused about the term Ethnicity).

· Greatest significant decrease from school year 2004-2006 was in the Asian population: 04-72%ile points, 05-63%ile points, and 06-51%ile points.

MES-TerraNova Data Analysis

Math by Gender
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	Female
	Male
	Total

	Median National %ile
	51
	47
	49
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	Female
	Male
	Total

	Median National %ile
	55
	49
	51


MES-TerraNova Data Analysis

Math by Gender-Continue
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	Female
	Male
	Total

	Median National %ile
	50
	52
	50


Trends:

· Scores over the last three years within standard deviation.

· No significant improvement between females and males over the last three years.

· Conclusion cannot be drawn regarding this data.

MES-TerraNova Data Analysis

Math by Grade
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	Grade 3
	Grade 4
	Grade 5
	Total

	Median National %ile
	43
	49
	54
	49
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	Grade 3
	Grade 4
	Grade 5
	Total

	Median National %ile
	42
	54
	60
	51


MES-TerraNova Data Analysis

Math by Grade-Continued
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	Grade 3
	Grade 4
	Grade 5
	Total

	Median National %ile
	43
	48
	62
	50


Trends:

· Third grade did not show any growth from school year 2004-2006, all percentile points within standard deviation: 04-43%ile points, 05-42%ile points, and 05-43%ile points.

· Fourth grade revealed an increase in percentile points in 04 (49%ile) to 05 (54%ile) but dropped significantly in 06 (48%ile points).

· Fourth grade significant drop in points in 05-06 could be contributed to:

1. Larger class sizes (Pupil/Teacher Ratio) in school year 2006.

2. Lack of early intervention of students.

3. An anomaly within the border of the standard deviation range.

MES-TerraNova Data Analysis

Math by Race
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	Am
	Asian
	Black
	Decline
	Hispanic
	Multi
	White
	Total

	Median National %ile
	34
	69
	39
	39
	54
	56
	54
	49
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	Am
	Asian
	Black
	Decline
	Hispanic
	Multi
	White
	Total

	Median National %ile
	66
	68
	41
	
	39
	55
	58
	51


MES-TerraNova Data Analysis

Math by Race-Continued
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	Am
	Asian
	Black
	Decline
	Hispanic
	Multi
	White
	Total

	Median National %ile
	43
	54
	41
	
	62
	45
	57
	50


Trends:

· Significant “gap” between African American students and white students all three years: 04 (15%ile points) to 05 (17%ile points) and to 06 (17%ile points).

· Hispanic population had a significant math score changes within school years: 04-(54%ile points), it dropped in 05-(39%ile points) and then it climbed in 06-(62%ile points).

· Asian population had a significant math score decrease with school years: 04-(69%ile points), dropped in 05-(66%ile points), dropped again in 06-(54%ile points).

MES-TerraNova Data Analysis

Reading by Gender
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	Female
	Male
	Total

	Median National %ile
	59
	51
	56
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	Female
	Male
	Total

	Median National %ile
	61
	50
	56


MES-TerraNova Data Analysis

Reading by Gender-Continued
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	Female
	Male
	Total

	Median National %ile
	59
	54
	55


Trends:

· All scores remain within the standard deviation.

· Gap between females and males is significant in school years 04 (8%ile points) and 05 (9%ile points) but not in school year 06 (5%ile points).

· Median National Percentile points for females and males is above the National Norm.

MES-TerraNova Data Analysis

Reading by Grade
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	Grade 3
	Grade 4
	Grade 5
	Total

	Median National %ile
	49
	58
	63
	56


MES-TerraNova Data Analysis

Reading by Grade-Continue
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	Grade 3
	Grade 4
	Grade 5
	Total

	Median National %ile
	48
	54
	63
	55


Trends: 

· All three grades remain within standard deviation all three years: 3rd grade 04 to 05 (2%ile points), 05 to 06 (1%ile point); 4th grade 04 to 05 (3%ile points), 05 to 06 (4%ile points); 5th grade 04 to 05 (3%ile points), 05 to 06 (0.5%ile points).

· Increase in percentile points per grade level each years consistently from lower grade level to upper grade level: 04-3rd (51%ile pts), 4th (55%ile pts), 5th (60%ile pts) increase of 9%ile points.  School year 05-3rd (49%ile pts), 4th (58%ile pts), 5th (63%ile pts) increase of 14%ile points.  School year 06-3rd (48%ile pts), 4th (54%ile pts), 5th (63%ile pts) increase of 15%ile points.

· Hypothesis is that lower grade levels have not taken a standardized assessment before, experience increases.

MES-TerraNova Data Analysis

Reading by Race
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	Am
	Asian
	Black
	Decline
	Hispanic
	Multi
	White
	Total

	Median National %ile
	40
	60
	51
	41
	66
	52
	60
	56
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	Am
	Asian
	Black
	Decline
	Hispanic
	Multi
	White
	Total

	Median National %ile
	58
	67
	47
	N/A
	91
	62
	58
	56


MES-TerraNova Data Analysis

Reading by Race-Continued

[image: image41.png]Subject Madisns

TerraNova 2006

w

m A nd
seian

= Bk
Hep
e

e





	
	Am
	Asian
	Black
	Decline
	Hispanic
	Multi
	White
	Total

	Median National %ile
	56.5
	61
	49
	N/A
	67
	55
	59
	55


Trends:

· African American (AA) students and white students remain within the standards deviation over these three years: AA-04 (51%ile pts), AA-05 (47%ile pts), AA-06 (49%ile pts) and W-04 (60%ile pts), W-05 (58%ile pts), W-06 (59%ile pts).

· African American student and white students have a consistent “gap” between their reading scores within all three years: 04 (9%ile pts), 05 (9%ile pts) and 06 (10%ile pts).

· Hispanic students increase significantly in 05 but drop again in 06: 04 (66%ile pts), 05 (91%ile pts), and 06 (67%ile pts).

· Asian and Hispanic students remain consistently higher than African American students for all three years: 04-A (60%ile pts), H (66%ile pts), AA (51%ile pts).

                                  05-A (67%ile pts), H (91%ile pts), AA (47%ile pts).

                                  06-A (61%ile pts), H (67%ile pts), AA (49%ile pts).

MES-TerraNova Data Analysis

Total by Gender
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	Female
	Male
	Total

	Median National %ile
	56
	52
	55
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	Female
	Male
	Total

	Median National %ile
	62
	53
	56


MES-TerraNova Data Analysis

Total by Gender-Continue
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	Female
	Male
	Total

	Median National %ile
	57
	55
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Trends:

· Female and male percentile scores for all three years remained within the standard deviation range: F-04 (56%ile pts), 05 (62%ile pts), and 06 (57%ile pts).  M-04 (52%ile pts), 05 (53%ile pts), and 06 (55%ile pts). 

· School year 05 revealed a significant percentile points difference between females (62%ile pts.) and males (53%ile pts) a difference of 9%ile points.

MES TerraNova Data Analysis

Grade Level Total
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	Grade 3
	Grade 4
	Grade 5
	Total

	Median National %ile
	52
	52
	60
	55
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	Grade 3
	Grade 4
	Grade 5
	Total

	Median National %ile
	52
	54
	64
	56


MES TerraNova Data Analysis

Grade Level Total-Continued
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	Grade 3
	Grade 4
	Grade 5
	Total

	Median National %ile
	53
	56
	61
	56


Trends:

· All grade level increases and all yearly increases are within standard deviation.

· Significant increase between 4th grade and 5th grade yearly: 4th- 04 (52%ile pts), 04 5th-(60%ile pts) increase of +8%ile points; 4th-05 (54%ile pts), 5th-05 (64%ile pts) increase of +10%ile points; 4th-06 (56%ile pts), 5th-06 (61%ile pts) increase of +5%ile points.

· Significant increase between 3rd grade and 5th grade yearly: 3rd-04 (52%ile pts), 5th-04 (60%ile pts) increase of +8%ile points; 3rd-05 (52%ile pts), 5th-05 (64%ile pts) increase of +12%ile points; 3rd-06 (53%ile pts), 5th-06 (61%ile pts) increase of +8%ile points.

· All Median National Percentile scores above the 50th percentile norm average.

MES TerraNova Data Analysis

Total by Race
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	Am
	Asian
	Black
	Decline
	Hispanic
	Multi
	White
	Total

	Median National %ile
	32
	66
	49
	39
	65
	60
	57
	55
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	Am
	Asian
	Black
	Decline
	Hispanic
	Multi
	White
	Total

	Median National %ile
	66
	70
	49
	
	70
	62
	60
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MES TerraNova Data Analysis

Total by Race-Continued
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	Am
	Asian
	Black
	Decline
	Hispanic
	Multi
	White
	Total

	Median National %ile
	50
	61
	49
	
	58
	53
	60
	56


Trends:

· African American and white median national percentile points remained within the standard deviation all three years: AA-04 (49%ile pts), AA-05 (49%ile pts), and AA-06 (49%ile pts); w-04 (57%ile pts), w-05 (60%ile pts), and w-06 (60%ile pts).

· Significant difference in national percentile points between African American students and white students over the three years:  AA-04 (49%ile pts), w-04 (57%ile pts) difference of +8%ile points.  AA-05 (49%ile pts), w-05 (60%ile pts) increase of +11%ile points.  AA-06 (49%ile pts), w-06 (60%ile pts) increase of +11%ile points.

· Hispanic and Asian population showed a significant increase in school year 05 but dropped in 06:  H-04 (65%ile pts), H-05 (70%ile pts) and H-06 (-58%ile pts); A-04 (66%ile pts), A-05 (70%ile pts), and A-06 (-61%ile pts).

Mannheim Elementary School

Language Arts Subtests-TerraNova 
Subject:  Justification for local assessment (Writing Prompts) correlated to TerraNova Subtests

(Percent of students below the national percentile in each subtest of Language Arts-skills assessed in Writing*all computations w/o sped.)

	3rd Grade
	
	
	
	
	
	

	TerraNova 

04-05
	Language 7

Sentence Structure
	Range

% per class
	Language 8

Writing Strategies
	Range

% per class
	Language 9

Editing Skills
	Range 

% per class



	Average
	30%
	18-43
	32%
	18-43
	26%
	11-34

	
	
	
	
	
	
	

	TerraNova

05-06
	
	
	
	
	
	

	Average
	27% (+3)
	.05-57
	29% (+4)
	.05-57
	20% (+6)
	.05-40


	4th Grade
	
	
	
	
	
	

	TerraNova 

04-05
	Language 7

Sentence Structure
	Range

% per class
	Language 8

Writing Strategies
	Range

% per class
	Language 9

Editing Skills
	Range 

% per class



	Average
	42%
	21-44
	32%
	19-40
	32%
	17-38

	
	
	
	
	
	
	

	TerraNova

05-06
	
	
	
	
	
	

	Average
	29% (+13)
	0-48
	27% (+5)
	16-48
	19% (+13)
	0-38


	5th Grade
	
	
	
	
	
	

	TerraNova 

04-05
	Language 7

Sentence Structure
	Range

% per class
	Language 8

Writing Strategies
	Range

% per class
	Language 9

Editing Skills
	Range 

% per class



	Average
	44%
	33-70
	32%
	8-44
	35%
	17-55

	
	
	
	
	
	
	

	TerraNova

05-06
	
	
	
	
	
	

	Average
	24% (+20)
	10-47
	28% (+4)
	11-53
	25% (+10)
	11-47


In School Year 2004-2005   35% of MES 3rd – 5th grade students scored below the national percentile in Language Arts.

In School Year 2005-2006   25% of MES 3rd-- 5th grade students scored below the national percentile in Language Arts. 
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[image: image59.emf]Special Education Categories

 Autistic 

Blind

 Articulation Only 

Disfluency / Stutterer 

 Communication Impairment Language

 Developmental Delay

Hearing Impaired

 Emotional Impaired 

Intellectual Disability

 Specific Learning Disability

Pervasive Developmental Disorder/Autism

Spectrum

Other Health Impaired

Traumatic Brain Injury

 Visually Impaired/Wheel Chair Bound

 Orthopedic Impaired


Implications for Action and Task List 

Student Performance Goals
Potential student performance goals identified from the data include:

1. Reading communications

2. Written Communications

3. Math communications

Non-Student Data
Staff development should be in the areas differentiated instruction and adapting teaching to different learning styles. Vertical articulation of the curriculum at the teachers with the grade level above and below may need to be considered. 

Other Data Needed
· Math pre and post tests

Clarifying Goals
The individual results of the moderate to severe special education scores need to be analyzed separately into data (category 3 school) in order to get an accurate reflection of the majority of students in the school. All student data need to be further analyzed as soon as the individual score reports are available.  Such analysis could specific sub-groups of students that may need additional interventions to succeed. Data analysis might also identiy specific skills that require more attention in the classroom. Future assessments need to be analyzed to identify specific skills that need attention or additional interventions in all subgroups.

Interventions
· 2004-Present Bobcat Brigade Reading and Math After-school program

· 2005-2006 Math Resource Teachers for grades 4 and 5 to work with students identified as at-risk

· Encourage High Expectations for ALL students
Other Actions Needed

· Request training on culturally diverse teaching strategies

· Request in-service in multiple techniques to teach math

· Work to increase parent involvement from all racial backgrounds.

· Educators will address specific weak areas identified by assessments at all levels for gender and ethnic groups

Instructional Data
Data Collection Instruments

2006 Teacher Survey

2004-2005 Teacher Survey

Analysis of Data
An online educator survey was offered to all educators (teachers and para professionals) of Mannheim Elementary School in the spring of School Year 2004-2005.  The school offered the teachers access to the survey through the school’s technology labs. One hundred two (100%) educators took the online survey.  The survey asked questions in the areas:

· Overall Educational Issues

· Partnerships with Parents/Community

· Assessment

· Technology
· Student Supports

· Professional Development

The survey indicated that the majority (92%) of educators believe Mannheim Elementary School effectively welcomes students into the school.  Educators found the use of school newsletters, school open houses, and school visits by parents are effective communication tools used at Mannheim Elementary School.  The majority of educators believe that the use of computer technology has improved instruction in the school.  The majority of educators also believe that Mannheim Elementary School provides a balanced education in which the basics are only one factor. Eighty-one percent of the educators said they would give our school the grade of an A or B.  The highest percentage addressed as a problem was 65%. Sixty-five percent of the educators identified the largest problem at our school was a lack of parental support/interest in their child’s education. The majority of educators believe that the student’s parents have the greatest effect on the student’s level of achievement. Fifty-four percent of teachers believe that all students have the ability to reach a high level of learning.  Fifty-one percent of educators believe too much emphasis is placed on achievement testing, while 44% believe it is the right amount. Thirty-seven percent of teachers believe professional development opportunities in using powerful instructional strategies/practices would provide them with the most professional growth. Twenty-eight percent said that integrating technology into instructional practices would provide them with the most professional growth.

Presentation of Data
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This graph indicates the highest degree held by the teachers at MES. It displays that the majority of teachers at MES have continued education past their certifications. 

Implications for Action and Task List

Student Performance Goals
Potential student performance goals identified from the data include:

1. Reading comprehension

2. Written communications

3. Math communications

Non-Student Data
Teachers had many opportunities to receive training during SIP days, however more staff development needs to be provided to support teachers in using successful strategies in reaching the SIP goals. There is also a need to ensure all new staff members are made aware of the SIP goals, interventions, and local assessments.  The curriculum should be analyzed to determine if the assessments are valid measures of the skills taught at the various grade levels. Vertical alignment of the standards, curriculum, and with the assessments need to be considered. Educators need to analyze all assessment data, student progress reports, and current instructional strategies for effectiveness of current practices.

Other Data Needed
Future assessments could show which instructional strategies used were effective with specific ethnic and gender groups. 

Clarifying Goals
The individual scores of the special education students with moderate to severe learning impairments (Category 3 School) need to be analyzed separately into data in order to get an accurate reflection of the majority of students in the school. All student data needs to be further analyzed as soon as the individual score reports are available.  Such analysis could identify specific skills lacking in the curriculum and/or specific sub-groups of students that may need additional interventions to succeed. Future assessments need to be analyzed to identify specific skills that need attention or additional interventions in all subgroups.

Interventions

· Teachers in grades 3-5 will incorporate the use of calculators starting in the first quarter.
· Teachers will share problem solving rubrics and examples of exemplary, proficient, apprentice, and novice samples with students.
· Teachers will use student work and assessments to guide and inform instruction of problem solving.

Other Actions Needed


Training to update teaching styles.


Create settings in which students learn in a variety of ways. 
Community Data Information

Data Collection: Researched by MES Technology Committee 

(Bibliography following Environmental Scan)
Environmental Scan Report

What is a millennial learner and how can our school prepare them for the future?  Our school is composed of a variety of individuals whose differing technological attributes shape our students.  This paper will address the definition of a millennial learner, the skills they need to succeed long term in the work place, and what teachers and schools can do in order to prepare our children to succeed in the changing world.     

What is the Millennial Learner?
 

The millennial learners are students of the 21st century. They were born between 1985 and 2007. Their lives are defined by world events including the bombing of the federal building in Oklahoma, Sept. 11, 2001, shootings at Columbine HS, and the Internet. Millennial learners live in the moment and are optimistic. They need to be continually stimulated. They are multi-taskers, relying on technology to communicate, for entertainment, to get organized, and to learn. They process information and communicate in different ways than previous generations. As learners, they are group oriented, loyal, and hardworking. Due to the traumatic national events that they have witnessed live through the media and the Internet, this generation values volunteer work, heroic actions, and security. Parents and schools want to ensure that their children grow up safely and are treated appropriately; thus, this generation is more confident and has higher self-esteem than previous generations.

Presentation of Data: Environmental Scan
What skills will the Millennial Learner need?
 

Millennial Learners will need to be proficient in the following skills to successfully function in a global society. 

 
· Envision and manipulate abstract information (Gordon and Pea, 1985)

· Integrity

· Ability to extract relevant information and prioritize it

· Analyze data by identifying patterns

· How to use technology as a tool to organize, communicate, research and problem solve

· Tolerance

· Global awareness

· Knowledge of more than one spoken language

· Oral communication skills

· Technological fluency

· Creative thinking

· Collaboration and teamwork

· Evaluation to include judging the process and the product (THE BIG SIX from Eisenberg and Berkowitz, 1988)
Implications for Action and Task Lists

What can school do to assist them in being successful?

The goal of education is to create responsible citizens, able to contribute productively to society in the 21st century.  Teachers and schools are essential to developing students’ success. First and foremost, schools need to ensure that students develop basic reading, writing, math, communication, problem solving, and cooperative learning skills. Standards based curriculum should provide each student opportunities to develop these skills.  Schools need up to date local resources such as: staff developers, technology specialists, mobile technology, technology support staff, and parents, to assist with technology integration.

Schools need to provide teacher training in using technology and integrating it into their curriculum and teaching.  They need to allow for collaborative and co-teaching opportunities. Schools may consider alternative scheduling options in order to maximize student learning and accommodate diverse family needs.  Finally, schools need to provide extra opportunities for students who do not have technology in their homes to develop their skills.

In the classrooms, teachers need to:

· Rethink classroom set-up in order to create learning environments that foster 21st century skills and tools such as interactive white boards and laptops.  

· Provide students the opportunity to interact with different technological media in order to develop technological fluency.  

· Implement a curriculum and assessments that include a technological approach to teaching, instead of the current trend of teaching to tests and textbooks. 

· Embrace technology and become fluent users themselves in order to guide and model for students.  

· Provide an environment that fosters language, problem solving, and cooperative learning.

· Teach higher order thinking skills by utilizing assignments that can be project based and require prioritizing, teamwork, and synthesizing information. 

· Know how to teach the standards utilizing all tools available rather than depending on the textbook.

In conclusion, our research has helped us to develop a better understanding of the students we teach and will teach. We understand that the skills that they will need are different than the skills we have taught in the past. We realize that we must develop techniques and strategies to meet their educational needs. 

Student Performance Goals
Potential student performance goal areas identified from the data include:

1. Career exploration and interest development

2. Cooperative teaming/working skills

3. Reading

4. Written communication

Non-Student Data
Other Data Needed
Clarifying Goals
Interventions
No sub-groups were identified from the data


Other Actions Needed
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Summary

Mannheim Elementary School is made up of a very diverse population to include:

[image: image52.emf]Student Ethnicity

 American

Indian/Alaskan Native  

 Asian  

Black / African

American 

Hawaiian / Pacific

Islander 

 White  

Multi-racial  

Declined to state 


Mannheim Elementary is a Level 3 School. The total number of Special Education Students at Mannheim Elementary School is 121 for 2006-07 SY. Our numbers have varied from a high of 165 for 2005-06 SY. The numbers were 110 for the 2000-01 SY and have increased every year until reaching the highest in SY ’05-‘06.



Administrators

MES has a team of administrators that support student learning.  An administrator is also provided to assist with the Special Education program.  


Programs

I. Compensatory Education

A. Reading 

i. Grades 2-5

ii. 2002-present

B. Math

i. Grades 1-5

ii. 2002-2003

II. Language Arts and Reading Specialist (LARS)
A.  Grades 2, 4, 5

B. 2001-present

III. Early Literacy Support

A. Grades 1-2

B. 2002-present

IV. Reading Recovery

A. Grade 1

B. 2002-present

C. Doubled number of teachers in 2003

V. Read 180

A. Grades 3-5

B. 2004-present

C. Moved from 3 sessions to 5 sessions in 2006

VI. Multi-age classrooms

A. Grades 1-4

B. 2002-present

C. Expanded from 2 classes to 4 classes in 2003

D. Grade ¾ Spanish Immersion offered in 2003-2004

VII. Language Immersion Program

A. Spanish Immersion

i. Grades 1-3 

ii. 2002-present

B. German Immersion

i. Grades 1-3 from 2002-2003

ii. Grades 1 and 3 from 2004-2006

VIII. Counselors and Student Support

A. School Psychologist full time

B. Social Skills lessons, 2002-present

C. Small Groups for building life skills

D. Child Lures for Stranger Danger

E. Deployment Counseling

F. Anti-Bullying Campaign

G. Golden Book for citizenship recognition

H. A and B Honor Roll for grades 4-5

I. Conflict Resolution and Peer Mediation

IX. Teacher Mentorship

A. Staff Development Leader/Mentor

B. Peer Observation

C. Co-Teaching and Collaboration

X. Media Center and Technology Programs

A. Young Author’s 

B. I-Safe (Internet Safety)

C. Type-to-Learn to improve student efficiency

D. Co-Teaching for research guidance

E. Cindy Vargo’s computer technology program

XI. Sure Start

A. Services at risk military children E-4 and below

B. Ages 3-4 years old

C. 2002-present

D. 3 classes

XII. Kindergarten

A. 2002-present

B. Full day kindergarten

C. Full time assistant in each class

XIII. Special Education (CATEGORY 4/LEVEL III SCHOOL)
A. Preschool Service for Children with Disabilities (PSCD)

i. 2002-present

ii. 2-3 classes

iii. Mild to moderate 

1. Up to 4 days

2. Half days

iv. Moderate to severe

1. Up to 5 days

2. Half Days

v. Child Find Programs to identify developmental delays in ages 3-5

B. Speech Language Pathologist

i. 2002-present

ii. 2-3 SLP’s from 2002-present

C. Visually Impaired Teacher On-Site 

i. 2002-present

ii. 2 teachers from 2002-2005

iii. Service all of Europe, based at MES

D. Hearing Impaired half time on-site 

i. 2002-present

ii. Services all three Mannheim schools, based at MES

E. Mild to Moderate Services

i. 2002-present

ii. 3 full time teachers

F. Moderate to Severe

i. 2002-present

ii. 2 full time teacher (3rd teacher was added in 2005-2006)

G. Behavior Management Specialist

i. 2002-present

ii. Services all three Mannheim schools, based at MES

H. Student Support Team (SST)

I. Child Study Committee (CSC)

i. Special education and speech assessors 2003-present

ii. Chairperson 2002-2006

J. Designated Special Education Principal 2002-present

XIV. Gifted Education

A. 2002-2005, 2006-present

B. Full time

XV. English as a Second Language (ESL)

A. 2002-present

B. Positions vary to meet needs of population

XVI. School Nurse

A. 2002-present

B. Vision and Hearing screening

C. Dental screenings

D. 1-2 full time slots

E. Maturation and development programs

F. Daily medicine distribution

G. Emergency Care, etc.

H. Staff development and support

Mannheim Elementary School Clubs/Sports Groups

The following activities have been offered for students attending Mannheim Elementary School after school hours.  These clubs have allowed the students to grow independently, raising their self-worth, and strengthening Mannheim Elementary as a school.

Modeling Club     2001-2006

Jogging/Running Club     2001-2006

Science Club     2001-2004

Science Expo    2004-2006

Sign Language    2002-2003

Recreation Club    2003-2006

Bobcat Brigade     2004-2006

Choir/Drama     2001-2006

German Club    2004-2006

Book Club      2004-2005

Art Club   2001-2006

Yearbook Club    2005-2007

Capoeira Dance and Movement    2005-2007

Spanish Club    2005-2007

Computer Club    2003-2005

Safety Patrol      2001-2004

Math Olympiads    2002-2005

Student Council     2001-2002

Homework Club   2001-2004

Parent Supports/Partnership

PTA

44th Signal

Mannheim Community Club

All Ranks Club

German-American Club

Heidelberg Officers Club

Warrant Officers Club

German Fire Department

Health Office Volunteers

Parent Academic Partnership

PTA

Parent laminator

Parent classroom volunteers

Parent readers

Read Across America-whole community

Mom’s Parent Group-counseling

Study Trips

Read 180 volunteers

School-Home Partnership


Spanish Festival


Oktoberfest


Fall Fest


Wheel of Fortune


Sports Night


Student-Faculty Games

Parent Speakers

Shadow Day

Field Day

Parent Volunteers for lunchroom and playground duty

Health Office Volunteers

Ending Statement

Over the past six months our entire staff has continuously worked on our profile focusing on collecting, analyzing, and preparing data. We used common metric measures to make our decisions, but always examined at least one context-bound measure for each goal area. While constructing the data we, as a School Improvement Leadership Team, felt it was important that everyone have an active part in developing the school profile. In addition, we wanted to validate each group and their work by keeping their product authentic. 

We believe that we examined our school in its entirety, scrutinizing what is currently in place in teaching and learning. By the current status of our students’ performance, we tried to focus on data that would guide us in the direction of our two final goals.  

While analyzing all of the school’s data to build the profile, we learned numerous characteristics in our students and the community we serve. 

Appendix 1: Capacity Assessment

Capacity Instruments
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Appendix 2: Triangulation of Data

We chose the following as Student Performance Goal #1: 
All students will improve reading comprehension skills across the curriculum.

We chose this goal based on the following data from the following sources: 
SRI Test Data

DRA Test Data
TerraNova Test Data 
Student achievement levels in reading have been below that of other academic areas and the levels of achievement appear to have declined during the last three years. Teachers and test data have identified reading comprehension as a problem at MES. 

We chose the following as Student Performance Goal #2: 
All students will improve mathematical communication across the curriculum. 

We chose this goal based on the following data from the following sources: 
Parent, Student, and Teacher Surveys
TerraNova Test Data 
Local Math Pre and Post Tests

Student achievement levels in math have been below that of other academic areas and the levels of achievement appear to have declined during the last three years. Teachers and test data have identified math as an area for improvement at MES. 


Teacher/Teaching (personally)


_44% Feedback from supervisors and administration prompt and useful


_30% Need of more supplies in order to teach lessons


_25% Supplements available for all subject areas


_32% Appropriate and sufficient staff development








Students


_65% All students have the ability to reach a high level of learning


_78% Class work and homework help to determine academic achievement  


_70% The use of computer technology has improved the quality of learning


_26% School Improvement Plan is a partnership between all students








Standards/Assessments


_ 87% Use multiple assessments to measure student achievement


_  59% Assessments should be used to determine instruction


_60% Assessments should be used to determine how much students have learned


_62% Use performance standards to plan and drive instruction


_61% Use classroom data to guide instruction


_49% Challenging curriculum standards














Classroom


_61% Need for more teachers


_50% Classrooms overcrowded


_64% Use computers a great deal








Community





_59% Utilizes volunteers


_50% Have parent volunteers weekly/monthly


_22% Lack of parental support


_23% Students’ academic successes celebrated by community partners








Highest Degree Held





_19% Bachelor’s  _75% Master’s_5%Doctorate’s

















Few Students: Special Education Students





All Students: General Education Classes, Large Group Specials, Library, Computer Lab, Counseling





Some Students: ESL, Reading Recovery, Comp Ed., Read 180, TAG, School Psychologist
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Chart3

		Student		Student

		Student's Teacher		Student's Teacher

		Student's Parent		Student's Parent

		Don't Know		Don't Know



Educator

Student

Response Choices

Percentage of Votes

Who Has Greatest Effect on Student's Level of Achievement?

11

33

35

24

48

23

6

20



Sheet1

		Percentage of Participants Rating School an A or B

		Educators		Students		Parents

		81		78		43

		Largest Problem that School Must Deal With

				Educators		Students		Parents

		Fighting/voilence/gangs		1		37		4
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